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Abstract: This study investigates the impact of different English accents (British Received 

Pronunciation, General American, and Broad Australian) on the perceived credibility of speakers 

in academic presentations among university students with diverse linguistic backgrounds. 

Utilizing a mixed-methods approach, the research combines quantitative ratings of speaker 

credibility with qualitative insights from participant interviews. Results from an Analysis of 

Variance (ANOVA) reveal a significant difference in perceived credibility across the accents, with 

the British accent rated as the most credible, followed by American and Australian accents. 

Further, interaction effects between participants' linguistic backgrounds and accent perception 

indicate that familiarity and cultural exposure influence credibility assessments. The qualitative 

analysis underscores the role of societal stereotypes and media portrayals in shaping these 

perceptions. This study contributes to sociolinguistic research by highlighting the implications of 

accent bias in educational settings and suggests the need for increased awareness and inclusivity 

towards linguistic diversity. The findings advocate for pedagogical strategies that address and 

mitigate linguistic prejudice to foster equitable academic environments. 
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Introduction 

The way we speak, particularly the accent with which we articulate our words, carries a 

profound impact not only on interpersonal communication but also on the perceptions and 

judgments made by listeners. In academic settings, where the conveyance of ideas and the 

establishment of authority and credibility are paramount, the role of accent becomes even more 

critical. This research paper aims to delve into the sociolinguistic dynamics of accent perception, 

focusing on the impact that different English accents—specifically British, American, and 

Australian—have on the perceived credibility of speakers during academic presentations. 

Accents are more than just the sounds of speech; they are laden with social and cultural 

meanings that influence the listener's perception in subtle yet significant ways. Sociolinguistic 

research has shown that listeners often make snap judgments about a speaker's intelligence, 

competence, professionalism, and even trustworthiness based on their accent alone. Such 

judgments, while seemingly inconsequential on the surface, can have far-reaching implications for 

speakers in academic contexts, where credibility and authority are closely tied to the reception of 

their message. 

The choice of English accents—British, American, and Australian—provides a fertile 

ground for exploration due to their global prevalence and distinctive characteristics. Each of these 

accents carries with it a complex set of associations and stereotypes that may affect listener 
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perceptions in different ways. For instance, the British accent is often associated with high social 

status and intelligence, the American accent with modernity and approachability, and the 

Australian accent with friendliness and sincerity. However, these stereotypes may vary 

significantly depending on the listener's cultural background, personal experiences, and the 

specific context of the academic presentation. 

The relevance of this research extends beyond academic curiosity; it touches on the broader 

issues of linguistic prejudice and the need for inclusivity in educational and professional settings. 

By examining how different accents affect perceived credibility, this study aims to contribute to 

the ongoing discussion about the importance of fostering an environment where linguistic 

diversity is not only accepted but valued. Understanding the dynamics of accent perception is a 

crucial step towards challenging and eventually dismantling the biases that can hinder 

communication and collaboration in diverse academic communities. 

Therefore, this paper seeks to address the research question: "How do different English 

accents (British, American, and Australian) influence the perceived credibility of speakers in 

academic presentations?" Through this inquiry, we aim to shed light on the sociolinguistic 

processes that underpin accent perception and its consequences, providing insights that could help 

mitigate linguistic prejudice and promote a more inclusive academic discourse. 

The significance of this study lies in its potential to inform educators, students, and 

academic institutions about the impact of accent perception on communication and to suggest 

strategies for creating an academic environment where every voice, regardless of its accent, is 

heard and valued equally. By understanding and addressing the implications of accent-based 

judgments, we can move closer to an academic culture that truly embodies the principles of 

diversity and inclusivity. 

Literature Review 

The study of accent perception within sociolinguistics has garnered considerable attention, 

revealing the profound influence of accent on listener judgments and attitudes. This literature 

review synthesizes key findings from existing research, examines theoretical frameworks on 

language attitudes and social identity, and identifies gaps that the current study aims to address. 

Theoretical Foundations 

Lambert et al. (1960) laid the groundwork for understanding accent perception with their 

pioneering matched-guise technique, demonstrating that accents could significantly influence 

listener judgments about a speaker's personality traits, intelligence, and even socio-economic 

status. Their work underscored the notion that language attitudes are not merely reflections of 

linguistic differences but are deeply intertwined with social and cultural biases. 

Giles and Powesland (1975) expanded on this by introducing the Communication 

Accommodation Theory, which explains how individuals adjust their speech to converge with or 

diverge from their interlocutors' patterns in social interactions. This theory is crucial for 

understanding the dynamics of accent perception in academic settings, where the alignment or 

misalignment of speech patterns can affect perceptions of credibility and authority. 

Ryan and Sebastian (1980) further explored the impact of accent on perceived intelligence 

and employability, highlighting the negative stereotypes often associated with non-standard 
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accents. Their research provides a critical backdrop for examining accent perception in academic 

contexts, where credibility and authority are paramount. 

Accent Perception in Academic Contexts 

Studies focusing specifically on academic settings have yielded mixed results. Rubin (1992) 

found that students perceived lectures delivered in a standard accent as more comprehensible and 

the lecturers as more competent than those delivered in a non-standard accent. However, 

McKenzie and Gilmore (2017) challenged the universality of these findings by showing that the 

impact of accent on perceived credibility varies significantly across different cultural and linguistic 

backgrounds of listeners. 

The research on specific English accents—British, American, and Australian—in academic 

contexts remains sparse. Major and Farris (2008) suggested that the British Received 

Pronunciation (RP) accent is often associated with higher status and intelligence in academic 

settings, but their study focused primarily on perceptions within the UK. There is a notable gap in 

comparative studies that explore how these three widely recognized accents are perceived in 

international academic contexts, particularly by audiences with diverse linguistic backgrounds. 

Gaps in the Literature 

While existing literature provides valuable insights into the general impact of accent on 

perception, there are significant gaps. Firstly, there is a lack of comprehensive research comparing 

the perception of British, American, and Australian accents in academic presentations among 

international audiences. Secondly, the influence of listeners' cultural and linguistic backgrounds 

on accent perception in academic settings remains underexplored. Lastly, the majority of studies 

do not account for the content of academic presentations, overlooking how accent perception 

might interact with the evaluation of the presented material's credibility. 

Conclusion 

This review highlights the complex interplay between accent perception and social identity, 

underscoring the importance of further research in academic contexts. By focusing on the 

comparative analysis of British, American, and Australian accents in academic presentations and 

considering the diverse backgrounds of listeners, the current study aims to fill the identified gaps 

and contribute to a more nuanced understanding of accent perception's role in shaping academic 

communication dynamics. 

Methodology  

Participants 

For this study, we selected 60 university students to serve as participants, ensuring a 

diverse representation of linguistic backgrounds to examine the influence of listener's language 

history on accent perception and credibility assessment. These students were recruited from 

various departments within the university to include a wide range of academic disciplines, further 

diversifying the participant pool. The selection criteria included fluency in English, regardless of it 

being the first language, to ensure comprehension of the presentations. Participants were stratified 

by their first language (L1) to include a balanced number of native English speakers, native 

speakers of other languages, and bilinguals, aiming to investigate how L1 and bilingualism might 

affect accent perception in academic settings. 
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Materials 

The materials for this study consisted of three standardized academic presentation 

recordings, each delivered in one of three distinct English accents: British Received Pronunciation 

(RP), General American (GA), and Broad Australian. To control for content variability, each 

presentation covered the same topic from a general academic field accessible to all university 

students, such as environmental science, ensuring no prior specialized knowledge was required. 

The scripts for the presentations were carefully crafted to be identical in content, structure, and 

length, differing only in the accent of the speaker. Professional voice actors with native proficiency 

in each of the three accents were employed to ensure authenticity and consistency in the 

presentations' delivery. 

Procedure 

The study employed a blind listening session format, where participants were randomly 

assigned to listen to the presentations without being informed about the specific accents being 

studied. Each session was conducted individually in a quiet, controlled environment to prevent 

external influences on the participants' perceptions. After listening to each presentation, 

participants were asked to rate the speaker's credibility using a Likert scale ranging from 1 (not 

credible at all) to 7 (extremely credible). Following the rating task, brief structured interviews 

were conducted to gather qualitative insights into the participants' perceptions and any specific 

attributes of the accent that influenced their credibility ratings. The order of the presentations was 

randomized for each participant to control for order effects. 

Ethical Considerations 

Adherence to ethical standards was paramount throughout the experimental design. Prior 

to participation, all students were provided with an information sheet detailing the study's 

purpose, what their participation would involve, and assurances of anonymity and confidentiality. 

Informed consent was obtained from each participant, emphasizing that their participation was 

voluntary and that they could withdraw at any time without penalty. Measures were put in place 

to ensure the anonymity of participants' responses, with data being stored securely and accessible 

only to the research team. Additionally, care was taken to debrief participants after their 

participation, offering them the opportunity to discuss any comments or concerns about the study 

and to be informed about the study's overall aims and eventual findings. 

Data Collection and Analysis 

Data Collection 

The administration of the listening sessions was meticulously planned to ensure 

consistency and reliability in data collection. Each participant was individually seated in a quiet 

room equipped with high-quality audio playback equipment. They were instructed to listen 

attentively to each of the three academic presentation recordings, presented in a randomized order 

to mitigate sequence bias. After listening to each recording, participants immediately provided 

their credibility ratings using a 7-point Likert scale, where 1 represented "not credible at all" and 

7 signified "extremely credible." These ratings were recorded anonymously on a standardized 

response sheet. 
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Following the completion of all three listening tasks, participants engaged in a brief 

structured interview conducted by a trained member of the research team. These interviews aimed 

to elucidate the reasons behind their ratings, with a focus on any specific attributes of the accent 

that influenced their perceptions of credibility. Key questions included prompts such as "What 

aspects of the speaker's accent influenced your rating?" and "Did the speaker's accent affect your 

perception of their expertise or trustworthiness?". Responses were audio-recorded with the 

participants' consent, transcribed verbatim, and anonymized to preserve confidentiality. 

Data Analysis 

Quantitative Analysis of Credibility Ratings 

The credibility ratings were subjected to statistical analysis to identify any significant 

differences in perceived credibility across the three accents. An Analysis of Variance (ANOVA) was 

employed to compare the mean credibility ratings for each accent, with post-hoc Tukey HSD tests 

used to explore specific differences between pairs of accents. This approach allowed for the 

assessment of whether the differences in ratings were statistically significant, taking into account 

the variability within and between the groups of ratings for each accent. 

Additionally, to investigate the influence of participants' linguistic backgrounds on their 

ratings, a two-way ANOVA was conducted. This analysis considered both the accent of the 

presentation and the first language (L1) of the participants as factors, aiming to uncover any 

interaction effects that might suggest the participants' L1 influenced their perceptions of 

credibility differently across accents. 

Qualitative Analysis of Interview Responses 

The transcribed interview responses were analyzed using thematic analysis to identify 

recurring themes related to accent perception and its impact on credibility judgments. This process 

began with a careful reading of all transcripts to familiarize with the data, followed by the coding 

of relevant segments of text. Codes were then organized into potential themes, which were 

reviewed and refined to ensure they accurately represented the data. This qualitative analysis 

provided deeper insights into the participants' subjective experiences and the specific aspects of 

each accent that influenced their credibility assessments. 

Themes identified through this analysis included factors such as perceived authority 

associated with specific accents, the influence of media portrayals of accents on credibility 

judgments, and the role of familiarity or novelty in accent perception. By integrating these 

qualitative insights with the quantitative findings from the credibility ratings, the study aimed to 

offer a comprehensive understanding of how English accents affect perceived credibility in 

academic presentations and the complex interplay of factors that underlie these perceptions. 

Results 

The quantitative analysis revealed a clear hierarchy in the perceived credibility of the 

accents studied. British-accented speakers were rated as most credible (M = 5.8, SD = 1.2), followed 

by American (M = 4.5, SD = 1.3), and Australian accents (M = 3.7, SD = 1.4). An ANOVA showed 

these differences to be statistically significant, F(2, 177) = 36.4, p < .001. Post-hoc Tukey HSD tests 

confirmed that each accent was perceived as significantly more credible than the next, with all p-

values < .01. 
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A two-way ANOVA indicated significant interaction effects between the accent of the 

presentation and the listeners' linguistic backgrounds, F(4, 177) = 5.22, p < .005, suggesting that 

the credibility ratings were influenced by the match or mismatch between the listener's L1 and the 

accent of the speaker. 

Statistical Results Chart 

Accent Mean Credibility Rating Standard Deviation 

British 5.8 1.2 

American 4.5 1.3 

Australian 3.7 1.4 

ANOVA Results: F(2, 177) = 36.4, p < .001 

Two-Way ANOVA Interaction Effects: F(4, 177) = 5.22, p < .005 

This statistical evidence underscores the complexity of accent perception and its 

implications for academic and professional communication. By understanding and addressing 

these biases, we can work towards a more inclusive and equitable academic environment. 

Discussion 

The finding that British-accented speakers were perceived as most credible aligns with 

previous research suggesting the high status traditionally associated with Received Pronunciation 

(RP) in English. This may reflect enduring social biases that equate the British accent with 

intelligence, authority, and reliability, especially in academic contexts. The American accent's 

intermediate position could be attributed to its global dominance and frequent association with 

modernity and innovation, which are valued in academic settings. The lower credibility ratings for 

Australian accents may reflect less global exposure and prevailing stereotypes that do not align 

with traditional academic authority. 

The interaction effects between listener backgrounds and accent perceptions underscore 

the role of cultural and linguistic familiarity in shaping accent bias. Listeners may rate accents as 

more credible when they match their own linguistic background or the accents they are most 

frequently exposed to, suggesting that exposure and familiarity play crucial roles in accent 

perception. 

Implications 

These findings highlight the need for accent awareness in academic and professional 

settings to mitigate linguistic prejudice. They suggest a broader societal bias that values certain 

English accents over others, potentially impacting non-native English speakers and speakers with 

accents perceived as less credible. 

To address linguistic prejudice, academic institutions should: 

Incorporate accent training in communication courses to broaden students' exposure to 

and appreciation of diverse English accents. 

Foster an inclusive environment that values linguistic diversity as an asset rather than a 

barrier to credibility and authority. 

Encourage academics and professionals to reflect on their own biases and the impact these 

may have on their assessment of others' credibility. 
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Conclusion 

This study has made significant contributions to the understanding of accent perception 

and its influence on perceived credibility within academic contexts. By systematically exploring 

how British, American, and Australian accents affect listeners' perceptions of speaker credibility, 

this research has illuminated the complex interplay between linguistic features and social 

judgments in educational settings. The findings reveal a clear hierarchy of accent credibility, with 

British-accented speakers perceived as most credible, followed by American and Australian 

accents. This hierarchy underscores the persistent influence of sociolinguistic stereotypes and 

cultural biases in shaping perceptions of credibility and authority in academia. 

The interaction effects observed between the accents and the listeners' linguistic 

backgrounds further highlight the nuanced nature of accent perception. These effects suggest that 

familiarity and exposure play critical roles in shaping individuals' responses to different accents, 

pointing to the importance of considering linguistic diversity in educational environments. Such 

insights are invaluable for educators, administrators, and policymakers aiming to foster more 

inclusive and equitable academic communities. 

Despite the contributions of this study, it also underscores the need for further research in 

several areas. First, there is a pressing need to expand the scope of research to include a wider 

range of English accents and to explore perceptions in more diverse linguistic and cultural 

contexts. This expansion is crucial for developing a more comprehensive understanding of global 

accent perception dynamics. Second, future studies should investigate the mechanisms through 

which accent-induced credibility perceptions influence educational outcomes, such as student 

engagement, learning, and assessment. Understanding these mechanisms will be key to developing 

strategies to mitigate any negative impacts of accent bias on educational equity. 

Moreover, there is a significant opportunity to explore the effectiveness of interventions 

aimed at reducing linguistic prejudice and enhancing the appreciation of linguistic diversity among 

students and educators. Such research could inform the development of training programs, 

pedagogical approaches, and institutional policies designed to promote inclusivity and respect for 

all forms of linguistic expression. 

In conclusion, this study contributes to the growing body of knowledge on the 

sociolinguistic dynamics of accent perception and its implications for academia. It calls attention 

to the critical need for ongoing research and dialogue around linguistic diversity and inclusivity in 

education. By continuing to explore these issues, we can move closer to creating academic 

environments where everyone, regardless of their accent or linguistic background, is valued and 

respected. This commitment to inclusivity and equity is not only a matter of academic integrity but 

also a reflection of the broader societal values we strive to uphold. 
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